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Executive Summary 

Philadelphia is a more diverse, safe, educated, and thriving city than it has been in decades. But 

its potential for future progress will be held back until all children, regardless of race, ethnic or 

socioeconomic backgrounds are ready to succeed in school.  

 

Quality Pre-Kindergarten programs can make it happen. In the long term, the programs result in 

fewer children in special education classes, higher graduation rates, increased earning potential, 

better health, and narrowing the achievement gap rooted in income and other environmental 

factors. Quality Pre-K programs also have been shown to support parents‘ efforts to enter into 

and thrive in the workforce. The benefits ripple through the workforce, economy, and 

community. Yet only one in three of Philadelphia‘s 42,500 three- and four-year-olds have access 

to affordable quality Pre-K. 

 

On May 19, 2015, Philadelphians voted overwhelmingly (80 percent) to create the Philadelphia 

Commission on Universal Pre-Kindergarten. Its charge: propose a universal Pre-K program that 

provides quality, affordable, and accessible services to three- and four-year-olds throughout 

Philadelphia. The Commission was tasked with providing recommendations for sustainable 

funding for Pre-K that does not reduce existing K–12 funding.  

 

Beginning work on June 30, 2015, the 17-member Commission reviewed the current state of 

early learning in Philadelphia. It found a sizable gap between the current situation and the basic 

requirements for quality Pre-K—in particular, a gap in funding and coordination. While the 

estimated cost of quality Pre-K is between $14,000 and $15,000 per child for full day, full year 

care, current funding is well below that. Insufficient resources limit the ability to provide the 

basic tenets of quality Pre-K: a stable workforce with appropriate credentials and 

compensation, quality facilities in convenient locations, and funding for families who cannot 

otherwise afford quality Pre-K.  

 

The Commission reviewed scientific research, evidence-based practices, and current local and 

state efforts. It garnered input from experts in the field, and over 450 members of the public, 

through multiple hearings, community meetings, roundtable discussions, an online survey, and 

emailed feedback.  

 

Recommendations 

 

The Commission recommends the following: 

I. Philadelphia‘s Pre-K program be delivered in settings that meet rigorous quality standards or 

are growing into quality, are monitored for quality by external observers, conduct regular 

child assessment, and report on outcomes. (See „Quality Expectations,‟ pg. 24) 

 

II. The City‘s Pre-K program develop and oversee the management of expanded quality Pre-K 

using a mixed-delivery system that partners with community-based child care centers, group, 

family, and school-based programs that meet quality standards or are growing into quality 

programs. (See „Mixed Delivery System,‟ pg. 25) 
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III. The expanded Pre-K system is available to all three- and four-year-olds in Philadelphia, with 

priority given to children in neighborhoods with the highest concentrations of poverty, 

children at highest risk of poor academic and life outcomes, and areas with a shortage of 

quality Pre-K slots. (See „Populations Served,‟ pg. 25) 

 

IV. A universal plan for Pre-K that begins with a targeted approach. (See „Universal System,‟ pg. 

26) 

 

V. The City oversee the creation of an expanded Pre-K program that would enable subsidy-

eligible children to participate all day (eight hours or more per day) throughout the year (260 

days per year). (See „Dosage,‟ pg. 28) 

 

VI. Philadelphia Pre-K program include a variety of child care models, including center-based, 

group, family, and school-based settings that meet or are moving to embrace the standard for 

quality. (See „Child Care Settings,‟ pg. 28) 

 

VII. The City leverage, streamline and organize resources to enable providers to layer funding 

from more than one public source (Head Start, Pre-K Counts, local Pre-K funding, CCIS). 

This will help ensure that children can be in care a minimum eight hours a day, 260 days a 

year and provide resources to cover the full cost of quality for those families that qualify. 

(See „Layered Funding,‟ pg. 29) 

 

VIII. Philadelphia‘s Pre-K system use curricula that have been approved by the Office of Child 

Development and Early Learning (OCDEL) that meet the Pennsylvania Early Learning 

Standards. (See „Curriculum,‟ pg. 29) 

 

IX. The Commission recommends the following strategies for ‗Child Outcomes and 

Assessment‘, (see pg. 30) 

a. Philadelphia‘s Pre-K plan tie child assessment and outcomes reporting to 

Pennsylvania‘s existing system and avoid duplication of efforts by providers or 

monitors. 

b. The City work with OCDEL to streamline assessment and reporting requirements 

across all quality Pre-K programs regardless of funding source. 

 

X. Philadelphia‘s Pre-K program use the monitoring system that exists for Pre-K Counts. The 

City should explore with OCDEL whether it is possible to use Pre-K Counts program 

monitors for the locally-funded cohort. This should entail receiving regular monitoring 

reports from the state. (See „Program Monitoring,‟ pg. 31) 

 

XI. The Commission recommends the following strategies for ‗Quality Improvement‘ (see pg. 

31) 

a. The implementation plan direct significant City resources, leverage existing support 

programs, and work with philanthropy and higher education to make new investments 
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to expand quality improvement resources to increase the number of providers in 

STARS and for providers to move up the ladder.  

b. After changes are made to streamline Keystone STARS, the City work with state 

partners to look at requiring all programs that receive federal, state, and local 

investment to participate in Keystone STARS. 

 

XII. The City encourage the development and adoption of an equitable and comprehensive 

approach to kindergarten transition that delineates clear expectations for all Pre-K providers, 

K–3 schools, and other organizations to support children in making a successful transition to 

kindergarten. (See „Kindergarten Transition,‟ pg. 32) 

 

XIII. The Commission recommends the following strategies for ‗Workforce Development‘ (see 

pg. 32) 

a. The Pre-K program maximize use of the existing early childhood workforce 

development system and resources to meet professional development requirements to 

adequately prepare Pre-K teachers. As part of this support, it should work to increase 

utilization of existing academic advisors by child care professionals. 

b. Release of City Pre-K funding to providers should be contingent on compliance with 

salary scales that provide teachers with appropriate compensation.   

c. The City of Philadelphia work with OCDEL to make accommodations to include 

teachers who are working to obtain required degrees and credentials to serve in 

quality child care programs while expanded Pre-K is being phased in order to 

promote equity and inclusion.  

d. The City‘s Pre-K program work with stakeholders such as institutions of higher 

education, providers, and advocates to ensure that teacher preparation programs 

provide the necessary skills for practitioners to be effective teachers. 

 

XIV. The creation of a governance board to oversee the Pre-K program‘s receipt and distribution 

of funding to providers and oversee the implementation of Philadelphia‘s Pre-K program to 

ensure a fair and equitable system. (See „Governance and Organizational Structure,‟ see pg. 

36) 

 

XV. The City fund quality Pre-K slots for the traditional six-hour school day and 180-day school 

year at $8,500 per slot. This proposed per child rate should match the state Pre-K Counts 

rate. (See „Local Pre-K Funding Model,‟ pg. 39) 

 

XVI. The Commission recommends the following strategies for ‗Revenue to Fund Pre-K‘ (see pg. 

43) 

a. City Council and the Mayor consider the following options as potential funding 

sources: Property Tax, Wage Tax, Sales Tax, Use & Occupancy Tax, Cigarette Tax, 

Liquor Tax, Parking Tax, and Sugary Drink Tax.   

b. A majority of the Commission (13 of 17, with one abstention) recommend that the 

City (City Council and the Mayor) support the Sugar Drink Tax as a possible funding 

source to support Pre-K. 
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c. The Commission unanimously recommends that the Mayor and the City Council 

work together to identify sufficient funding to support the Pre-K program 

recommended herein regardless of the funding source. 

 

XVII. The Commission recommends the following strategies for the ‗Process for Developing the 

Implementation Plan‘ (see pg. 47) 

a. The Mayor‘s Office of Education develop a detailed implementation plan guided by 

the Commission‘s recommendations for expanded Pre-K, pending the concurrence of 

City Council.  

b. The plan be developed transparently and in partnership with child care providers 

including directors, teachers and staff, and parents. 

c. The implementation plan be presented to the wider community for public feedback; 

this includes parents, providers, businesses and community members.  

 

The Commission presents these recommendations to Mayor Jim Kenney and City Council for 

review and discussion. 

 

The recommendations represent nine months of research, policy development and robust public 

dialogue by the Philadelphia Commission on Universal Pre-K and its staff. The Commission 

presented a Draft Report on February 2, 2016 to the Mayor and City Council for review.  In 

addition to public discussion prior to the release of the draft report, the Commission convened a 

public hearing and conducted more than ten neighborhood meetings with those who would be 

most impacted by this plan, including low-income parents, teachers, community members and 

child care providers. The Commission then revised the plan based on the feedback.  

 

Pre-K is a smart investment in growing minds and preparing children to be skilled learners at the 

time when they are primed for it. If done right, expanding Pre-K will provide deep and lasting 

benefits for the families and residents of Philadelphia. 
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Background 
 

Investments in quality Pre-K provide long-term gains for all children and reduce the gaps in 

school readiness faced by many children. Studies illustrate significant benefits for children who 

participate in quality early education programs: increased performance in school, improved 

social and emotional skills, fewer behavioral problems, decreased need for special education, 

increased high school graduation rates, and increased earning potential. To put it simply, children 

benefit greatly from quality early learning opportunities, and those benefits ripple through our 

workforce, economy, and communities.  

 

Today, Philadelphia is a more diverse, safe, educated, and prosperous city than it has been in 

decades, but its potential for future progress is threatened by unemployment, low wage jobs, and 

pockets of severe poverty. Without a system of expanded, quality Pre-K that is accessible to all 

young children, Philadelphia‘s collective potential is being held back. While investments in 

quality early childhood education exist in Philadelphia through federal, state, and private 

sources, only one in every three of Philadelphia‘s three- and four-year-olds has access to quality 

Pre-K. Tens of thousands of children are being left behind before they even get to school. 

 

It was against this backdrop that on May 19, 2015, Philadelphia voters overwhelmingly approved 

a ballot initiative creating the Philadelphia Commission on Universal Pre-Kindergarten. With 

more than 80 percent voter approval, the 17-member Commission was charged with proposing a 

universal Pre-K program that provides quality, affordable, equitable, and accessible educational 

services to three- and four-year-olds throughout Philadelphia. In addition, the Commission was 

to provide funding recommendations that would not reduce existing K–12 education funding. 

 

The Commission was formed on June 30, 2015, co-chaired by Sharon Easterling, Executive 

Director of the Delaware Valley Association for the Education of Young Children (DVAEYC), 

and Dr. Loretta Jemmott, Vice President for Health and Health Equity at Drexel University and 

Professor, College of Nursing and Health Professionals. 

 

The Commission members are as follows: 

Name Title, Organization Appointing 

Authority 

Sharon 

Easterling  

(Co-Chair) 

Delaware Valley Association for the Education of Young 

Children, Executive Director 

Mayor 

Loretta Jemmott 

(Co-Chair) 

Drexel University, Vice President for Health and Health 

Equity, Professor, College of Nursing and Health 

Professionals 

City Council 

Jannie Blackwell Philadelphia City Council, Council Member District 3 City Council 

Catherine Blunt Parkway Center City High School, Former Principal City Council 

Miriam 

Calderon* 

The Commonwealth Foundation, Senior Advisor for 

Early Learning 

Mayor 
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Diane 

Castelbuono 

School District of Philadelphia, Deputy Chief for Early 

Learning 

Ex Officio 

Donna Cooper Public Citizens for Children and Youth, Executive 

Director 

City Council 

Marita 

Crawford 

IBEW Local 98, Political Director 

 

Mayor 

Rob Dubow City of Philadelphia, Director of Finance Ex Officio 

Jennifer Duffy Henry Lea Elementary School, Principal City Council 

Michelle Figlar Pennsylvania Department of Education, Office of Child 

Development & Early Learning, Deputy Secretary 

Ex Officio 

Vanessa Garrett 

Harley* 

City of Philadelphia Department of Human Services, 

Former Commissioner 

Ex Officio 

Anne Gemmell  Mayor‘s Office of Education, Pre-Kindergarten Director Mayor 

Alan 

Greenberger* 

City of Philadelphia, Former Deputy Mayor for Economic 

Development and Director of Commerce 

Ex Officio 

Margarita 

Hernandez 

Asociación Puertorriqueños en Marcha for Everyone, 

Director of Early Childhood Programs 

Mayor 

Reuben Jones Frontline Dads, Inc., Executive Director Mayor 

Sherilynn 

Kimble 

Retired Early Childhood Educator and Center Director City Council 

Pheng Lim Folk Arts-Cultural Treasures (FACT) Charter School, 

Principal 

Mayor 

Lisa Nutter* Philadelphia Academies Inc., President Mayor 

Blondell 

Reynolds-Brown 

Philadelphia City Council, Council Member At-Large City Council 

Rob Wonderling Greater Philadelphia Chamber of Commerce, President 

and CEO 

Mayor 

*As of January 4
th

, 2016, these members were substituted by appointments from the new 

Administration. 

 

Role of the Commission 

The legislation that created the Commission outlines its role as detailed below: 

“The Commission shall conduct a comprehensive analysis of early childhood education 

in Philadelphia and produce a feasible plan to move the City toward providing universal 

Pre-Kindergarten, including proposals for funding that would not reduce existing 

educational funding. The Commission‟s ultimate goal shall be a universal Pre-

Kindergarten program to provide high-quality, affordable, and accessible educational 

services to the City‟s three- and four-year olds throughout the city.”  
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“The Commission shall . . . adopt a written final report proposing specific steps toward a 

universal Pre-Kindergarten program, including an administrative structure and a final 

funding proposal.” 

 

Vision 

The Commission‘s work is guided by the following vision: ―We envision a Philadelphia where 

all three- and four-year-olds have access to quality, affordable, and accessible Pre-K 

opportunities, which are sustainably funded and allow each student to become a lifelong learner 

and contributing citizen.‖ 

 

Guiding Principles 

Below are the principles that guided the development of the Commission‘s report and 

recommendations on the framework for expanded Pre-K in Philadelphia. These principles state 

that the program will:  

● Incorporate elements required to eliminate racial and income gaps in school readiness, 

and build quality especially accessible to communities in need  

● Be affordable to all families, if not free for those in poverty or near poverty 

● Be funded with recurring and dedicated revenue sources  

● Be accessible for families and providers and utilize Philadelphia‘s diverse landscape of 

quality providers 

● Expand the supply of quality early learning programs by making quality improvement 

resources available to community based programs that have a commitment to reach 

higher standards 

● Stabilize child care staffing through adequate compensation, supports, and education 

● Ensure quality learning experiences for children by employing and increasing the number 

of well-trained staff  

● Ensure a cohesive transition to K–12 public education 

● Provide opportunities for children to be educated in their communities 

● Strive for equity and inclusion for children, families, and providers 

● Ensure transparency in the creation and management of the expanded Pre-K program 

 

Approach to Development and Public Input Process 

The Philadelphia Commission on Universal Pre-Kindergarten recommendations build from the 

parameters established in the Home Rule Charter, previous research and efforts at the city and 

state levels, evidence-based practices, and rigorous scientific research.  

 

The Commission on Universal Pre-Kindergarten partnered with various public, private, and non-

profit entities to support its work, including subject matter experts, and received input from over 

450 members of the general public, including parents, child care providers, teachers and others 

through two public hearings, thirteen community meetings, an online survey, and emailed 

feedback. Key themes expressed by the community were: 

● The need to improve access to and increase the supply of quality early learning programs, 

particularly in low-income neighborhoods  

● The need to identify possible additional resources, especially for smaller providers to 

improve quality 
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● The need for equitable and sustainable programs 

● The need for parent engagement 

● The need for provider engagement 

● The need for overall greater inclusion and engagement of the community 

● The need for kindergarten transition programming, specifically on the part of the public 

school system 

● Support for improving compensation and training for the early learning workforce  

● The importance of quality standards, such as the Keystone STARS Quality Rating and 

Improvement System  

● Concerns surrounding the unintended consequences of a quality City Pre-K program on 

family providers, providers of low or unknown quality, and low income neighborhoods 

● The importance of including specific populations such as immigrants, refugees, children 

in poverty, and children with developmental delays and disabilities  

● The need to strengthen connections to early intervention services 

 

For more information about the public input process and details on comments, see Appendices A 

and B. 

 

Defining Quality Pre-K 

Based on best practice research on quality Pre-K,
1
 the Commission relied on the following 

characteristics to define quality Pre-K throughout this report: 

 Occurs in a public school or licensed child care center, group or family child care 

program. 

 Addresses all of a child‘s learning and development needs – cognitive, social-emotional, 

behavioral, cultural, and physical – using evidence-based early learning standards. 

 Supports families in improving their knowledge and skills about parenting. 

 Addresses racial, ethnic, and socioeconomic disparities. 

 Is taught by highly qualified teachers and staff. 

 Supports children‘s transition to Kindergarten.  

 

Keystone STAR 3 and 4, Head Start, Pre-K Counts programs, or NAEYC accredited programs 

reflect these characteristics. 

 

Quality Pre-Kindergarten Return on Investment  

When policymakers analyze the best uses of scarce taxpayer dollars, the case for investing in 

quality early childhood education is clear. The return on investment for funding quality 

preschool ranges from $4 to $16 saved for every $1 invested in the form of reduced need for 

social services, special education, remediation, and public safety activities as well as increased 

tax revenue. In particular, quality early childhood education investments have been repeatedly 

shown to narrow the achievement gap, as children in low-income families benefit the most as 

compared with children from moderate- and upper income-families.
2
 Few interventions provide 

better outcomes for individuals and the community per dollar than investments in Pre-K. 
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Child Outcomes 

A large and growing body of evidence shows that investments in quality early education produce 

improved school-readiness and later life outcomes for children, particularly disadvantaged 

children. In the near term, children who participate in quality preschool programs have greater 

math and language abilities, enhanced cognition and social/emotional skills, and fewer 

behavioral health problems than their peers who do not participate.
3
 Long-term studies of the 

impact of quality early childhood education show participants are less likely to become involved 

with the juvenile justice system or rely on public benefits compared with others. 

 

According to James Heckman, Nobel Prize–winning University of Chicago economics professor, 

children who receive a quality early education have better academic outcomes, have improved 

health outcomes, make 25 percent more in earnings than their peers, are less likely to become 

teen parents, and are more likely to pursue a college degree and attain consistent employment.
4,5

 

 

Here in Pennsylvania, the results of quality early education have been just as significant. Annual 

evaluations of Pre-K Counts, Pennsylvania‘s quality early education system aimed at increasing 

access to quality Pre-K, have found that over 90 percent of participants show age-appropriate or 

emerging age-appropriate proficiency in literacy, math, and social skills after completion.
6 

A 

separate study found that of the 21.5 percent of three-year-olds entering Pre-K Counts at risk for 

problematic social and self-control behavior, only 3.6 percent were at risk by the end of the 

program.
7
 

 

Moreover, an expanded, quality Pre-K system has the potential to improve academic 

performance and save valuable resources by decreasing the need for special education services 

required once a child reaches kindergarten. According to unpublished data from the Pittsburgh 

Public School System, 42 percent children who received early intervention services through Pre-

K did not need special education services when they reached kindergarten.
8
  

 

The School District of Philadelphia currently spends an average of approximately $23,000 per 

child on special education services per year, K–12.
9
 Philadelphia could save approximately $5.6 

million per grade cohort, or over $72 million over the length of a child‘s K–12 school years if all 

children were given an opportunity to enroll in Pre-K. Additionally, all children would be able to 

dramatically enhance their academic and economic potential. 

 

Adult Outcomes 

Investments in quality early childhood education programs have also been shown to have 

positive benefits for adults and society as a whole. The availability of affordable, quality early 

childhood education supports parents to enter the workforce and move toward self-sufficiency, 

reducing absenteeism and turnover while improving productivity.
10

 

 

Quality preschool programs also drive education and employment in the early childhood 

workforce. Teachers and staff are required to obtain higher education degrees, training, and 

ongoing professional development. Research indicates that higher levels of education and 

specialized training in early childhood education help teachers promote young children‘s 

cognitive, social, and emotional growth and have generally been found to be more effective than 
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teachers without these qualifications.
11 

When these professionals are able to command higher 

pay—for better training and credentials—programs are able to attract and retain a better-quality 

workforce and reduce turnover, which directly affects outcomes for children in the classroom. 

According to 2012 Bureau of Labor Statistics data, Pre-K teachers nationally receive an average 

wage of $27,130, compared with nearly $50,000 for kindergarten teachers.
12,13

 Raising standards 

and compensation for early childhood educators is a critical workforce development strategy for 

adults in addition to a school readiness strategy for young children. 

 

In addition, economists estimate that higher earnings among teachers and staff, combined with 

the purchase of goods and services by Pre-K providers, results in more money circulating 

throughout the economy. The most recent estimate is that $1 in spending on Pre-K has an 

immediate multiplier effect of $1.79.
14

 

 

To increase compensation for qualified Pre-K teaching staff, there must be more investment in 

the system and providers must receive a per-child revenue level that covers the full cost of 

quality – including appropriate salary and benefit costs.  Currently, providers exist with slim 

financial margins, including low wages with little or no benefits for most employees.  
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Current Landscape 
 

To better understand how to expand access to quality Pre-K locally, the Commission looked 

carefully at the current state of early learning in Philadelphia. This includes understanding 

current supply and demand for quality child care, strategies to determine and support quality, 

expected changes to the early childhood system from the state level, current funding and delivery 

infrastructure, and how the expanded Pre-K work aligns with broader efforts to support children 

from birth to five. 

 

Supply of Quality Pre-K Programs 

Currently, there is limited access to quality Pre- K for Philadelphia‘s young children. Below, 

Table 1 shows that of the 42,514 3- and 4-year olds in Philadelphia, more than 32,000 (76%) are 

eligible for state or federally funded quality programs based on their family income of 300% of 

the federal poverty level or lower. More than 15,000 (15,185) are in quality, publicly funded Pre-

K programs. This leaves a gap of more than 17,000 (17,296) children in need of affordable, 

quality Pre-K in 2015-2016. 

 

To achieve expanded, quality Pre-K, several conditions must exist, including:  

● A stable workforce that meets quality standards including credential requirements 

● Quality facilities in convenient locations for families 

● Recurring dedicated funding for families who cannot otherwise afford quality Pre-K 

 

See Appendix I for a detailed list of essential components of quality Pre-K. 

 

Table 1: Need vs. Availability of Quality Pre-K for Low Income Families 
All Philadelphia 3 & 4 year-olds* 42,514 

3 & 4 year-olds below 300% of poverty 32,481 

3 & 4 year olds in quality, publicly-funded Pre-K (15,185) 

Low/moderate-income 3 & 4 year-olds not enrolled 

in publicly-funded Pre-K programs recognized as 

quality 

17,296 

* Numbers imputed from Income to Poverty Ratio of Children Under Six, American Community Survey  

(B17024), 1-year estimates) 2014-2015.  

 

In addition to the gap in the number of quality Pre-K slots and the gap in qualified staff to 

support those slots, there is also a gap between the amount of public subsidy provided per child 

to quality care providers and the cost of providing that care. For example, the Early Childhood 

Workforce Transformation Initiative‘s cost modeling indicates that the average annual cost per 

child for quality, center-based care is estimated to be between $14,000 and $15,000 (full day, full 

year) based on data collected for this effort, whereas the maximum amount of public subsidy 

received per child for quality, center-based care over the same period is $10,439
15

. Similar gaps 

exist for quality group and family programs.  
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Figure 1: Map of Supply of Quality Pre-K in Philadelphia 

 
There are currently 15,185 quality slots in Philadelphia. The map above was created in February 2016 and do not 

include additional state funding provided in 2015-2016. 

 

There are also important geographic differences in terms of where quality Pre-K is available in 

Philadelphia. In Figure 1, the map illustrates the relative supply of quality Pre-K in Philadelphia, 

with darker areas showing where the shortage is greatest.  
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Importantly, many neighborhoods have a high prevalence of children with multiple early 

childhood risk factors, which research has shown to have negative effects on early school 

outcomes.
16

  

 

Figure 2: Map of Multiple Early Childhood Risks in Philadelphia 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Based on 2012 data, approximately 21 percent of preschool children (9,563) experienced two or 

more risk factors for school failure. A quality Pre-K reduces the impact that these risk factors 
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have on a child‘s ability to enter kindergarten prepared to learn. Figure 2 illustrates the location 

and density of children with two or more risk factors in Philadelphia, the darker shades represent 

where there is the greatest need for Pre-K resources. 

 

Quality Pre-K experiences produce dramatic social, behavioral, and economic benefits for 

participating children, both in the near- and long-term.
17

 Research shows that poor- and 

moderate-quality early childhood education programs make a minimal impact on improving 

school readiness.
18

 Quality depends on a number of factors, including child-teacher interaction, 

small class size and low adult-child ratios, teacher training and credentials, and environmental 

conditions.  

 

Quality programs are available in many different kinds of settings, including center-based, 

group, and family; school-based; and community-based Head Start programs. Certified child 

care centers provide care for 7 or more children unrelated to the provider. Certified group child 

care programs care for 7-12 children and may be located in a private residence or in another 

facility. Certified family child care providers care for between four and six unrelated children 

and are located in a private residence. In the child care sector, certification/licensing standards 

are designed to ensure that child care settings meet minimum health and safety requirements.  

 

Until recently, regulation-exempt relatives, friends and neighbors have been able to accept child 

care subsidy funds to care for children in their own homes. In response to new federal 

requirements, friends and neighbors who care for children must become certified by November, 

2017 if they intend to continue to receive subsidy.  The City, State and other stakeholders are 

working to help these providers become licensed. This action does not directly impact Pre-K 

efforts but affects the early learning landscape. While providers report state inspection delays 

and irregular inspection schedules, Pennsylvania is expanding its inspection staff.  Timely 

inspections are critical to protecting the health and safety of children while maintaining parent 

choice.   

 

Child care quality is built on top of minimum health and safety requirements. In Pennsylvania 

quality is defined as Keystone STARS level 3 or 4, Pre-K Counts, Head Start, and/or nationally 

accredited programs. School-based settings are similar to center-based programs but run by the 

School District. Head Start programs meet federal program standards, and nationally accredited 

programs meet comprehensive, voluntary program standards and are operated in a diverse mix of 

child care settings, including center-based, family, and group.  

 

Types of Quality Programs 
Keystone STARS: Pennsylvania‘s Pre-K quality is measured through the Quality Rating and 

Improvement System (QRIS), Keystone STARS. Keystone STARS is a continuous quality 

improvement program that also rates early childhood education programs for the benefit of 

consumers. In Philadelphia, Keystone STARS is operated on behalf of the Commonwealth of 

Pennsylvania by the Southeast Regional Key (SERK), which is run by Public Health 

Management Corporation (PHMC). SERK works with providers that collectively serve 47,000 

children in Philadelphia, Delaware, and Montgomery counties.
19
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Keystone STARS currently rates child care programs on a scale of one to four STARS, with 

three and four STARS indicating quality. In terms of capacity (not funded slots), of nearly 

68,000 licensed early care and education slots in Philadelphia, about 19,500 (about 29 percent) 

are rated STAR 3 or STAR 4.
20

 Currently, only 52 percent of licensed child care programs in 

Philadelphia participate in Keystone STARS. The majority are at lower STAR levels.   

 

Programs participating in Keystone STARS (at the level of STAR 3 or 4) use curricula based on 

Pennsylvania's Early Learning Standards, receive feedback from external evaluators and regular 

assessments, and report on child outcomes. They also receive publicly-funded training, technical 

assistance, grants and other financial incentives to improve quality. In 2014–2015, $1,625,000 

was distributed in grants to providers and $780,000 was distributed to teachers and staff in 

tuition vouchers to pay for higher education in Philadelphia. SERK works closely with United 

Way‘s Success by Six programs, which provides intensive supports to STAR 2 providers to 

move to STAR 3. In addition, SERK subcontracts with a number of local organizations, such as 

the Delaware Valley Association for the Education of Young Children (DVAEYC) and 

Montgomery Early Learning Center, and with individuals to provide quality improvement to 

early learning programs in Philadelphia. Collectively these organizations invest nearly $10 

million annually in funding and services to improve the quality of the community-based child 

care sector.  

 

Child care providers who are enrolled in Keystone STARS may request free technical assistance 

to address areas of the STARS standards that need improvement. Technical Assistance (TA) 

providers conduct on-site, customized coaching and support to program directors, classroom 

teachers and support staff to address areas of need. In addition to TA, providers are offered 

professional development services, merit awards (quality supplement grants), and Education and 

Retention Awards to supplement low wages. 

 

Providers who are ready to move from STAR 2 to STAR 3 (the most significant level of program 

change) may apply to join a United Way Success by Six cohort. This initiative offers a more 

intensive level of technical assistance as well as small quality improvement grants to address 

quality gaps.  More details about available supports to improve quality are available in 

Appendices E and F.  

 

NAEYC/NAFCC: A small number of providers do not participate in Keystone STARS but are 

accredited through their professional associations, including the National Association for the 

Education of Young Children (NAEYC) and National Association for Family Child Care 

(NAFCC). NAEYC-accredited programs have a simplified route to STAR 4 certification. 

 

Pre-K Counts: Pre-K Counts is Pennsylvania‘s quality Pre-K program that provides free early 

education to three- and four-year-olds whose families earn up to 300 percent of the federal 

poverty level. Pre-K Counts also gives priority to children who are at-risk of academic failure, 

including English language learners and children with special needs. Pre-K Counts is delivered 

in schools and community-based Keystone STAR 3 or 4 child care programs. Providers are 

required to adhere to a number of quality standards, including minimum teacher qualifications, 

the use of curricula based in Pennsylvania‘s Early Learning Standards, regular communication 
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with parents, and ongoing assessment. In 2015-2016, there are 3,956 funded Pre-K Counts slots 

in Philadelphia. 

 

Head Start: Head Start is a federally funded early education program available for children ages 

three and four whose families make 100 percent or below of the federal poverty level (FPL). 

Like Pre-K Counts, Head Start is free for eligible children and grantees are held to rigorous 

quality standards. In 2015-16, there were nearly 6,600 federally funded Head Start slots in 

Philadelphia. Pennsylvania supported an additional 1,626 Philadelphia children in Head Start 

through its Head Start Supplemental Assistance program. Head Start is delivered in schools, 

community-based Keystone STARS programs and freestanding Head Start centers. 

 

In the last 18 months, quality early learning capacity grew by 4,500 slots. These providers 

already have staffing infrastructure and facilities, reducing the start-up costs and implementation 

time required for Pre-K. There are currently approximately 19,500 slots in licensed child care 

providers with at least a STAR 3 rating.  

 

Changes to the State Level Early Learning Landscape  

Keystone STARS was established in 2004 and the Office of Child Development and Early 

Learning (OCDEL) was created three years later to align policy and funding from the 

Departments of Education and Human Services to support young children.  

 

Several changes underway at the state level shape the Commission‘s recommendations for 

expanded Pre-K. The goals of these efforts are to streamline requirements of providers and 

reduce barriers to participation in STARS.  OCDEL is looking at the following possible 

strategies: adjustments to Keystone STARS in response to a recent evaluation conducted by the 

University of Pennsylvania at the request of the State and the William Penn Foundation; 

significant expansion of Pre-K Counts funding; and an initiative to make greater use of child care 

subsidy for children who are enrolled in quality Pre-K through layered funding and an integrated 

provider payment model. 

 

A recent study of Keystone STARS found that while programs with high STARS ratings are 

associated with better child outcomes, the system needs some streamlining in order to prioritize 

requirements that demonstrate the greatest value for improving child outcomes while removing 

barriers to participation by more providers. In response to this report, changes to Keystone 

STARS will be developed with extensive stakeholder input over the next year. Scheduled to take 

effect in 2017–2018, such changes are expected to expand the capacity and willingness of local 

programs to participate in the program.  

 

Funding Challenges. Current per-child funding does not adequately cover the cost of quality Pre-

K.  This acts as a disincentive to providers to invest in improving program quality and keeps staff 

salaries well below family sustaining wages. As part of his commitment to expand funding for 

quality Pre-K, Governor Wolf increased Pre-K Counts funding by $650 per child (8.2 percent) in 

his first budget. Proposed language in Pennsylvania‘s draft Child Care and Development Block 

Grant (CCDBG) Plan for 2016–2018 indicates that the State is exploring increases to child care 

subsidy reimbursement rates as well.  
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In addition to inadequate compensation, the Commission noted that providers often feel 

burdened by the compliance requirements of multiple funding sources. This situation results in 

multiple monitoring visits, assessments and reporting, which contributes to a high level of 

burnout among teachers and staff. This issue surfaced in the Commission‘s public hearings and 

community meetings, and is explored in greater detail in Appendices A and B.   

 

Types of Funding 

There are three main public funding sources for Pre-K in Philadelphia: Head Start (federal and 

state), Pre-K Counts, and child care subsidy. The Commission estimates that in 2014–2015 

Philadelphia received approximately $122.6 million in combined state and federal funding 

dedicated to quality Pre-K programs.  Table 2 breaks down sources and value of the available 

funding from existing state and federal resources used that year for both quality programs 

($122.4 million) and low and unknown quality providers ($115 million) to illustrate the existing 

pools of funding available. Many quality Pre-K providers make ends meet by layering these 

revenue streams with other sources as no single source covers all operating costs. 

 

State and federal funds are allocated directly to multiple providers, as well as intermediaries such 

as CCIS and the School District, who subcontract to multiple providers. The School District of 

Philadelphia is the largest single recipient of federal Head Start and state Pre-K Counts funds in 

the city, receiving approximately 80 percent of those revenues, and supplements these funds with 

$10 million of district funding (not reflected in Table 2). The District subcontracts approximately 

65 percent of its slots to quality community-based providers.  

 

Table 2: Available Funding for Quality Pre-K from Federal and State Sources 
Funding Type^ Source Per Child  FY14-15 Amount ($) 

Head Start Federal and State $8,001* $65,682,451 

Pre-K Counts State $7,850** $21,604,570 

Child Care Subsidy (est. for 

STARS 3 & 4) 

Federal-State 

Partnership 

$9,217-

$9,789*** 

$35,140,749 

Total for Quality Pre-K from 

Major Sources 

   $122,427,770  

Child Care Subsidy of 

Unknown and STAR 1 and 2 

Quality 

Federal-State 

Partnership 

$8,489 $115 million 

^All funding is for FY15. Federal and state Head Start and Pre-K Counts grants are made to intermediaries that 

charge subcontracted programs (community-based child care providers) a percentage to cover grant management, 

compliance expenses, and supplemental direct services (e.g., child health screenings). Amounts that appear under 

―per child‖ are higher than payment received by subcontracted providers.  

*Head Start negotiates lump sum payments with each grantee. This figure is an average. 

** Per child amount increased to $8,500 in 2015–2016. 

*** Per child amount shown is maximum possible for preschool age, STAR 3 and 4 centers, for the full-day, full-

year care (260 days). Rates vary by child age, program type, and quality. Providers are reimbursed based on child 

attendance and typically receive far less than maximum per child amounts shown here.  
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Head Start (federal and state): Head Start provides grants to four intermediaries in 

Philadelphia, including the School District of Philadelphia. Federal grantees negotiate a lump 

sum amount based on the number of children in care. For instance, in FY15-16, the District 

received approximately $7,900 per child under this program. State Head Start Supplemental 

Assistance (HSSA) follows the federal program eligibility guidelines. At least 90 percent of 

enrolled families must be up to 100 percent of FPL and 10 percent can be up to 130 percent of 

FPL.  

 

Pre-K Counts (state): Pennsylvania Pre-K Counts provides per child grant funding to eligible 

quality Pre-K providers. Pre-K Counts requires children to be between the ages of three and four 

with family incomes at or below 300 percent of FPL. Funding for full school day/school year 

slots was increased from $7,850 to $8,500 per child in 2015–2016.  

 

Child Care Subsidy (federal-state partnership): Child Care Subsidy helps make child care 

more affordable to low-income families. Funded by the state and federal governments, the 

program is managed by Child Care Information Services (CCIS). Families are free to choose 

among providers of known and unknown quality, and therefore only a portion of this child care 

subsidy is used for quality care each year. Due to family choices and the limited availability of 

accessible, quality programs, a fraction of subsidized preschool children attend Keystone STAR 

3 and 4 programs. The Commission estimates that 20 percent of this subsidy used in 

Philadelphia—approximately $35.1 million—went to STAR 3 and 4 providers for full day, full 

year care in 2014–2015.
21

 This means approximately $115 million in subsidy is being used at 

low quality or unrated programs. Unlike Head Start or Pre-K Counts, these funds support full-

day, full-year care. In Philadelphia, four non-profits receive contracts to administer the subsidy. 

They are Caring People Alliance, Federation Early Learning Services, Philadelphia Parent Child 

Center Inc., and the Urban League.  

 

To incentivize providers to invest in quality, the State also provides tiered reimbursement for 

programs in the STARS system. In 2015-16, STAR 1 centers receive $0.35 per day above the 

base rate for every eligible child in full-time care, while STAR 4 centers receive $7.50 more per 

day.  Based on 260 days of service, the maximum amount a STAR 4 center would receive is 

$10,439 per child total. Table 3 shows the highest levels of subsidy funding that Keystone 

STARS centers may receive, depending on STAR level.  These rates are far below the actual cost 

of quality care for a full day and full year. As a result, wages in the field are often below the 

family-sustaining level.  

 

 

 

 

 

 

 

 

 

 

http://www.dhs.pa.gov/learnaboutdhs/helpfultelephonenumbers/childcareinformationservices/index.htm
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Table 3: Reimbursement Rates Available to 

Keystone STARS Providers FY 2015-16 

CCIS Rates  

STAR 

1 

STAR 

2 

STAR 

3 

STAR 4 

CCIS Base Reimbursement for Centers (per 

day) 

$32.65  $32.65  $32.65  $32.65  

STARS Tiered Reimbursement for Centers 

(per day) 

$0.35  $0.95  $4.80  $7.50  

Maximum per Child for Centers (260 days) $8,580  $8,736  $9,737  $10,439  

 

Since child care subsidy represents the largest funding stream from the State to Philadelphia, 

new emphases in the Child Care and Development Block Grant (CCDBG) may result in 

opportunities to expand access to quality Pre-K in Philadelphia. These include contracts with 

quality Pre-K providers to provide subsidized before/after and summer care, which is better for 

working families and acts as a stabilizing force for quality providers. Also, the City, School 

District of Philadelphia, the State, and other stakeholders are working to simplify the application 

process across multiple early childhood funding streams. These initiatives support Philadelphia‘s 

effort to ensure expanded Pre-K is accessible to families throughout the city.  
 

Family contributions: Families receiving child care subsidy are also required to make weekly 

copayments. In Pennsylvania, a family‘s copay for child care is based on the family‘s total gross 

income (before taxes and any deductions are taken out) and the number of people in the family. 

Changes in income can impact the copayment amount. For families with incomes up to 100 

percent of FPL, copays may not exceed 8 percent of family income. For those with incomes 

above 100 percent of the FPL, the copays can be as high as 11 percent. Families make one 

copayment, regardless of how many of their children are in child care. The provider bears the 

burden of collecting family co-pays and is sometimes challenged to do so. Low-quality centers 

sometimes waive co-pays in order to attract families to enroll. 

 

Tuition: The largest source of revenue for early childhood programs comes from parent tuition 

paid by those not eligible for public supports. In addition, providers are permitted to charge 

tuition fees above the family co-pay to help cover their costs.  Providers are not always able to 

set tuition rates based on the cost to provide quality due to price sensitivity. Tuition fee data is 

not accurately tracked locally or at the state level, and therefore it is difficult to provide an 

estimate for Philadelphia.  

 

Other sources: In addition to tuition and subsidies, providers rely on other targeted sources of 

funding, such as the Child and Adult Care Food Program (federal) and Keystone STARS Merit 

Awards (federal-state) to cover food, occupancy, supplies, and other operating costs. 

 

Pre-K Enrollment  

With passage of Pennsylvania‘s 2015-2016 budget in December, Philadelphia agencies have 

dedicated public funding for 12,032 quality Pre-K slots, or 29 percent of quality slots needed by 

all three- and four-year-olds. Table 4 breaks these slots down by funding source, including 

federal Head Start, Pennsylvania‘s Head Start Supplemental Assistance, and Pre-K Counts 
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Figure 3: Quality Pre-K Enrollment by Provider Type - 2015 

 

16% 

80% 

1% 3% 

Quality Pre-K Enrollment by Provider Type  

2015-16 

School-Based Head Start

and Pre-K Counts

Community-Based

Centers (STARS 3-4)

Group and Family

Programs (STARS 3-4)

Community-Based Head

Start (not STARS)

programs to show how these slots are allocated currently. These funds are allocated through 

competitive grant programs open to school districts, intermediaries, and community-based 

organizations. A fourth source of public funding, Child Care Subsidy (subsidy from CCIS known 

as Child Care Works) supports an estimated 3,153 additional three- and four-year-olds enrolled 

in quality community-based programs who are not funded by the sources above.  

 

        Table 4: Publicly Funded Quality Pre-K in Philadelphia, 2015-2016 

 

 

 

 

 

 

 

 

 

 

 

Delivery System  
As discussed, Philadelphia has a mixed delivery system for quality Pre-K. Services are provided 

by traditional public schools, 

quality community-based child 

care centers, group and family 

programs, and independent Head 

Start programs.
23

 This system has 

evolved over the past half century 

in response to the varied needs of 

parents, schools, and 

communities. Figure 3 shows the 

proportion of Pre-K enrollment 

that occurs in each type of 

provider setting. Layering 

funding from multiple sources to 

pay for each classroom is 

considered best educational and 

fiscal practice. This supports 

mixed-income classrooms, where 

research shows children learn 

best. In addition, it provides more 

predictable and slightly higher overall revenue than relying on a single source. However, few 

programs have the administrative infrastructure to manage this approach. 

 

 

Publicly Funded Quality Pre-K 

Philadelphia 2015–2016
22

 

Federal Head Start 6,583 

PA Head Start Supplemental Assistance 1,626 

PA Pre-K Counts 3,823  

Subtotal 12,032 

Child Care Works (estimated 3& 4 year-olds in STAR 3 

and 4, unduplicated) 
3,153 

TOTAL 15,185  
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Alignment of Systems for Infants to Third Graders 
Although expanded Pre-K is the focus of this report, it is critical that Philadelphia‘s expanded 

Pre-K system be created in alignment with the rest of a child‘s learning process. Eighty-five 

percent of brain development occurs by age three. In fact, studies have shown that when schools 

link a quality Pre-K education with learning from birth through third grade, the advances that 

children make in quality Pre-K are more immediately apparent.
24

  

 

The City of Philadelphia and its partners are working to address this critical question of 

alignment through multiple systems, including the A Running Start Philadelphia initiative and 

reforms being made through the School District.
25

  

  

The School District is in the midst of pursuing a comprehensive early learning approach
26

 that 

aligns with local school readiness efforts including United Way‘s work, and Pennsylvania‘s Race 

to the Top Early Learning Challenge Grant.
27

 The work focuses on improving program quality 

and instructional outcomes for children, encouraging meaningful family engagement, enhancing 

and stabilizing revenue sources, and strengthening the Pre-K to kindergarten transition. When 

implementing expanded Pre-K, it will be critical to ensure mutual alignment between Pre-K and 

K-3 systems, inclusive of public and parochial schools. This alignment should consist of a 

minimum of: data sharing, shared workforce development strategies, consistent curricula, 

instructional methods and parent engagement. Alignment ensures more persistent benefits to 

children and a better use of scarce public dollars.  

 

As part of these efforts to support expanded Pre-K and access to quality early learning 

opportunities, the City of Philadelphia, the Pennsylvania Office of Child Development and Early 

Learning, and other stakeholders are currently developing a one-stop system to screen and enroll 

children in programs to provide free or reduced-cost child care. This initiative should determine 

families‘ eligibility for publicly funded early learning services across multiple local, state, and 

federal funding sources. Parents and caregivers should be able to apply for Head Start, Pre-K 

Counts, Child Care Subsidy, and Philadelphia‘s Pre-K program simultaneously (including 

support with documentation and follow-up steps), get information about all programs for which 

they qualify, and obtain advice on how to make child care choices that meet the unique needs of 

their families. 
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Recommendations 
 

The Commission sought to develop a clear understanding of the local early learning landscape; 

review evidence about how best to create Pre-K programs that help narrow the achievement gap; 

and identify best practices from other cities and states in implementing expanded Pre-K. From 

there, the Commission developed recommendations designed to create a framework for 

implementing expanded Pre-K in Philadelphia. The recommendations below address how to 

deliver quality Pre-K; what populations to target; the approach to determine priority service 

areas; standards for quality; length of time in Pre-K (or dosage); professional development; 

curriculum; governance structure; and implementation. 

 

This section references two entities: Philadelphia‘s Pre-K program (or the City‘s Pre-K program) 

and the City of Philadelphia (or the City.) Recommendations to the ‗City‘ or to ‗Philadelphia‘ are 

recommendations the Commission is making to both the Mayoral Administration and City 

Council. 

 

I. Quality Expectations  

Recommendation: The Commission recommends that Philadelphia’s Pre-K program be 

delivered in settings that meet rigorous quality standards or are growing into quality, are 

monitored for quality by external observers, conduct regular child assessment, and report 

on outcomes. This should include Keystone STAR 3 and 4 programs and STAR 2 programs that 

are identified as ―STAR 3 Ready.‖ Programs with Pre-K slots receiving additional supports from 

the City to improve quality will have 24 months to reach STAR 3 or 4.  To promote this process, 

implementing the City‘s Pre-K plan must incorporate efforts by the Southeast Regional Key to 

attract and engage new Keystone STARS participants and United Way‘s Success by Six 

program, which provides intensive support to enable child care programs to improve quality. In 

communities with no or insufficient supply of quality slots, STAR 2 programs that meet 

readiness criteria may participate in Philadelphia‘s Pre-K program and supported through a 

process for reaching at least a STAR 3 designation.
28

 

 

It is critical that the City and its partners provide supports for programs that do not currently 

participate in STARS or are STAR 1. Over a three-to-five-year period, these programs should be 

assisted in attaining quality standards that will make them eligible to participate in the City‘s 

Pre-K program. Greater investment in outreach and engagement of these programs to enter 

STARS and move up in quality will be essential to the long-term sustainability of Pre-K in 

Philadelphia. 

 

Rationale: Fifty-two percent of the approximately 1,900 child care providers in Philadelphia 

participate in Keystone STARS.
29

 The system offers an objective means to assess providers‘ staff 

qualifications and ongoing professional development, learning programs, family and community 

partnerships, and management. Participants access training, technical assistance, higher 

education, grants, and other forms of monetary support. The STARS standards have been aligned 

with quality standards used by Head Start, the National Association for the Education of Young 

Children (NAEYC) and the National Association of Family Child Care (NAFCC) (see Appendix 

K). New federal and state policies encourage Head Start and school-based Pre-K programs to 
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affiliate with Keystone STARS. Programs in the top tiers of Keystone STARS are associated 

with strong gains in child development and early learning. A statewide study of four-year-olds 

enrolled in STAR 3 and 4 programs found that children with proficient language and literacy 

skills increased from 37 percent to 82 percent; children with proficient mathematical thinking 

skills increased from 31 to 81 percent; and those with proficient social and emotional skills 

increased from 44 percent to 84 percent between Fall 2012 to Spring 2013.
30,31

 The City has a 

unique and timely opportunity to align the state‘s redesign of the STARS system with a focused 

outreach strategy in order to encourage more providers of all types, including group and family 

providers, to participate in Keystone STARS to improve quality in all neighborhoods. For more 

information on Keystone STARS, see page 16. 

 

II. Mixed-Delivery System 

Recommendation: The Commission recommends that the City’s Pre-K program develop 

and oversee the management of expanded quality Pre-K using a mixed-delivery system that 

partners with community-based child care centers, group, family, and school-based 

programs that meet quality standards or are growing into quality programs, as defined in 

Appendix I.  This will utilize and bolster the great work of existing small businesses and 

organizations that strive to provide quality Pre-K and become quality providers as well as 

promote equity and inclusion. 

 

Rationale: A mixed-delivery model is a system where Pre-K is supported by public resources 

and delivered through public and private child care providers in a variety of settings (including 

center-based, group and family) to meet the diverse needs of the city‘s parents and children.  

This model should enable Philadelphia to leverage the resources and talent of the city‘s non-

profit and private provider communities as well as ensure the capacity for further expansion of 

Pre-K. Philadelphia is fortunate to have a robust non-profit and for-profit delivery system that 

provides quality early learning experiences to thousands of three- and four-year-olds. In addition, 

thanks to the collective efforts of many local partners, the number of organizations providing 

quality education continues to grow.  

 

III. Populations Served  

Recommendation: The Commission recommends that the expanded Pre-K system is 

available to all three- and four-year-olds in Philadelphia, with priority given to children in 

neighborhoods with the highest concentrations of poverty, children at highest risk of poor 

academic and life outcomes, and areas with a shortage of quality Pre-K slots.  
 

While it is in the City‘s best interest to move towards a universal system, the City‘s limited 

resources should be used initially in areas with the highest concentrations of poverty and the 

lowest number of quality Pre-K slots.   

 

This strategy should be implemented in the selection of neighborhoods and providers. Using the 

latest available data on child poverty, neighborhoods should be targeted based on the following: 

 Level of concentrated poverty;  

 Shortage of quality Pre-K slots in relation to the size of the kindergarten cohort 

(including all kindergarten students attending public and charter schools); and 
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 Proportion of children at highest risk of poor academic and life outcomes through lead 

exposure, involvement with DHS, homelessness, low birth weight, inadequate prenatal 

care, teen parents, and low maternal education (see Figure 2 on page 15). 

 

Once these neighborhoods are identified, providers should be selected through a widely-

publicized Request for Proposals (RFP) process.   

 Providers in these neighborhoods who already meet the quality standards identified in 

this document should be selected first to deliver services.  

 Providers who are STAR 2, but want to become STAR 3, may be eligible to receive 

intensive technical assistance and slots with the proviso that the Pre-K classrooms are 

staffed with qualified lead teachers and reach STAR 3 or higher standards in 24 months.   

 Other providers who respond to the RFP but are not yet eligible to receive slots will be 

connected to technical assistance resources through the Mayor‘s Office of Education. 

 Individual outreach will be undertaken to recruit providers not yet in the STARS system 

to encourage them to utilize technical assistance and financial incentives to improve 

quality with the expectation that they may be able to offer Pre-K.  

 Providers in nearby neighborhoods who meet quality standards should be approached to 

offer services in targeted neighborhoods if sufficient capacity cannot be identified among 

existing neighborhood providers.  

 

The RFP process should ensure that selected providers meet parents‘ needs around convenience, 

cost, and cultural competence. 

 

Although poverty itself is a risk factor and will define the first locations for expansion, the City 

should partner with the State and providers within these communities to design policies and 

practices that will ensure providers are prepared to address the special barriers to learning faced 

by dual language learners including children from immigrant and/or refugee families, children 

with developmental delays and disabilities, homeless children, children who have experienced 

trauma, or other risk factors.  

 

Rationale: Research shows children living in poverty make the greatest gains in quality Pre-K. 

By targeting resources initially, the City would begin the process of disrupting the cycle of 

poverty and lay a foundation for the equitable distribution of quality Pre-K in all neighborhoods. 

Furthermore, parents in poverty are most likely to prioritize cost, convenience, and culture – 

rather than quality - when selecting child care, making equitable distribution by neighborhood 

shortage crucial to create access to quality care. 

 

IV. Universal System 

Recommendation: The Commission recommends a universal plan for Pre-K that begins 

with a targeted approach. The Commission recognizes there is some concern about providing 

universal care (without an income cap) when so many Philadelphia families live at or below the 

poverty level and are in need.  Building toward a universal system is good for the city because it 

ensures the broadest level of public support and creates more diverse learning environments that 

benefit all children.  However, to ensure that low income children are given access to Pre-K first, 
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careful selection of the communities in which new Pre-K slots will be located must be driven by 

data on the density of poverty, least access to quality slots and risk factors known to decrease a 

child‘s lifetime chances of success (see page 15).  With that in mind, a universal system will 

permit families in these targeted communities who are struggling to make ends meet to have 

access to quality early learning for their children.  To better understand how this would impact 

the children of Philadelphia, Table 5 shows the number of children in households at different 

levels of poverty in Philadelphia, including the number of children in deep poverty (at or below 

50% of the federal poverty line).  For more information about the cost of child care for families 

at different income levels, see Appendix N. 

Table 5: Number of Children at Levels of Federal Poverty Line 

Percent of 

Federal Poverty 

Line 

Annual 

Income-Family 

of Four 

 

Number of 3 & 4 

Year-Olds in 

Philadelphia 

 

Percent of 3 & 

4 Year-Olds in 

Philadelphia 

 

50% or below  $ 12,150 7,865* 18.5%* 

100% or below  $ 24,300 13,690* 35.2%* 

200% or below  $ 48,600 26,571* 62.5%* 

300% or below  $ 72,900 32,481* 76.4%* 

Above 300% Above $72,900 10,0119 23.6% 
*Cumulative. Note: Number of 3and 4 year olds imputed from data on children below age 

six
32

.  

  

Rationale: The following hypothetical example illustrates the need for a universal system that 

wisely ensures access to all families and does not employ an income cap. It shows that a family 

earning just over 300% of the Federal Poverty Level (FPL) with two small children between the 

ages of three and five would not be able to afford quality Pre-K for both children because it 

would cost $28,000. If that family had to pay 100% of Pre-K costs, their household income 

would be $52,813, causing them to drop to a level just over 200% of the FPL. 

 

Jacob Lou and Jessie Campbell have two children (daughters aged two and three). They both 

hold steady jobs with Jacob earning a gross salary of $42,000 as a paralegal, and Jessie earning a 

gross salary of $38,813 as a school administrator. Jacob and Jessie spend one-third of their 

income on rent. Their youngest daughter was born with a health condition that leads to multiple 

doctor visits and daily prescription medicine. Both parents are paying off school debt from their 

associate degrees. Jacob and Jessie are currently earning approximately 330% of the federal 

poverty level (FPL), too much to qualify for child care subsidies or the State‘s Pre-K program. 

They currently pay $14,000 out of pocket for Pre-K for their oldest daughter. Their second 

daughter is turning three soon, but with the cost of rent, food, transportation, and utilities, Jessie 

and Jacob cannot afford to pay for both daughters to go to Pre-K, which would cost them a total 

of $28,000 annually (36% of their income) for both children, so they are unable to send their 

second child to Pre-K.  
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The Commission‘s recommendation looks to move towards a universal system that uses public 

and family resources wisely. The aim of the system is to make sure those populations at highest 

risk and in poverty have access to quality Pre-K first. At the same time, the City should ensure 

that families living just above the poverty level don‘t need to pay for full cost of care, forcing 

them to leave the workforce or place their children in low quality care. Moving forward, the City 

should work with the State to consider a sliding scale for families who have the ability to 

contribute some pay towards their child‘s education. 

 

V. Dosage  

Recommendation: The Commission recommends that the City oversee the creation of an 

expanded Pre-K program that would enable subsidy-eligible children to participate all day 

(eight hours or more per day) throughout the year (260 days per year). Children who are not 

eligible for subsidy should be supported by the City to participate for the school day and school 

year (6 hours, 180 days). Those families may opt to pay tuition for before and after care and 

summer care.  

 

Rationale: Studies show that children who receive a higher dosage of quality Pre-K perform 

better on standardized tests in literacy and math years later. Higher dosage can include longer 

days and longer years. A 2006 study by the National Institute for Early Education Research, for 

instance, found that students who are far behind when they enter Pre-K can develop vocabulary, 

math and literacy skills that approach national norms if provided with a full day preschool 

program that maintains quality standards. The study reported that extended hours and days have 

a ―dramatic effect‖ for quality programs.
33 

Research shows that children who participate in full-

day kindergarten learn more than their half-day peers. One study demonstrated that children in 

full-day programs experienced double the literacy gains compared to children in half-day 

programs.
34

 

 

VI. Child Care Settings 

Recommendation: The Commission recommends that Philadelphia Pre-K include a variety 

of child care models, including center-based, group, family, and school-based settings that 

meet or are moving to embrace the standard for quality.  

 

Rationale: There are several types of child care settings that currently deliver quality early 

learning programs. They include center-based, group, family, and school-based programs. In 

terms of child outcomes, differences based on provider type within the same quality band have 

not proven to be significant. However, different provider types appeal to parents and caregivers 

with differing needs and cultural preferences. Center-based, group, family, and school-based 

programs will all be critical to meeting the needs of all Philadelphia children, especially those at 

greatest risk of school failure.  

 

As mentioned above, center-based child care facilities provide care for seven or more children 

and often have multiple classrooms. Group child care programs may care for seven to 12 

children and may be located in a private residence or in another facility. Family child care 

providers care for between four and six unrelated children and are located in a private residence. 
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School-based settings are similar to center-based programs run by the School District. All center, 

group, and family providers have the opportunity to participate in Keystone STARS.  

 

VII. Layered Funding  

Recommendation: The Commission recommends that the City leverage, streamline and 

organize resources to enable providers to layer funding from more than one public source 

(Head Start, Pre-K Counts, local Pre-K funding, CCIS). This will help ensure that children 

can be in care a minimum eight hours a day, 260 days a year and provide resources to 

cover the full cost of quality for those families that qualify. This can be accomplished through 

policy coordination, strengthening providers‘ fiscal management systems, training by early 

learning specialist and business professionals or contracting with a service that provides 

specialized expertise in this area. As is discussed in the Funding section below, combining child 

care subsidy with City Pre-K funds through a special set aside in state funds is a critical step in 

advancing this goal. 

 

Rationale: Most quality Pre-K providers receive funding from more than one source. Utilizing 

funding from multiple sources provides more predictable and somewhat higher overall revenue 

than relying on a single source. However, layering funding within the same classroom (and 

particularly for the same child) can create challenges for providers‘ fiscal management systems, 

especially small, independent providers.  

 

Research on Pre-K is clear that year-round programs prevent summer learning loss. There is 

strong anecdotal evidence that Philadelphia parents favor full day Pre-K (eight hours or more) to 

accommodate work schedules. In 2016, Pennsylvania moved to 12-month subsidy eligibility to 

improve the continuity of care for children with family incomes up to 200 percent of FPL. 

Pennsylvania‘s Office of Child Development and Early Learning (OCDEL) is exploring how to 

contract with STAR 3 and 4 Pre-K providers to help ensure that eligible children requiring 

subsidized summer and before/after care receive it without interruption. Both changes are 

expected to improve the predictability of revenue for providers and support these 

recommendations. In addition, combining funding from multiple sources ensures that children 

who qualify for various income-based programs are enrolled in the same classrooms, rather than 

segregated based on family income. The research is clear that children learn best in mixed-

income classrooms
35

.  The City‘s Pre-K program should encourage mixed-income classrooms 

whenever there is an opportunity. 

 

It is important to note that subsidies for Relative/Neighbor care and for providers who choose not 

to participate in STARS will not be affected by the City Pre-K plan.  These providers will still be 

able to utilize child care subsidy from the State. 

 

For more information on layering funds, see pages 38-39. 

 

VIII. Curriculum 

Recommendation: The Commission recommends that Philadelphia’s Pre-K system use 

curricula that have been approved by the Office of Child Development and Early Learning 
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(OCDEL) that meet the Pennsylvania Early Learning Standards.  Pennsylvania‘s Early 

Learning Standards for Pre-K emphasize learning across the following domains
36

: 

● Approaches to learning 

● Language and literacy  

● Mathematical thinking  

● Scientific thinking  

● Social studies  

● The arts 

● Health, wellness, and physical development   

● Social and emotional development 

● Interpersonal skills 

● Family and community partnerships  

 

More than 250 local community-based providers and public schools offer Pre-K that meets 

Pennsylvania‘s Pre-K quality standards. Most use commercially available, research-based 

curricula that have been approved by Pennsylvania‘s Office of Child Development and Early 

Learning (OCDEL), based on their alignment with state standards. With OCDEL‘s consultation 

and support, providers may want to streamline their curricular choices to facilitate professional 

development and classroom coaching.   

 

Rationale: Building on state-approved curricula is efficient and supports layered funding and 

program models within classrooms. Recommended curricula are developmentally appropriate 

and align with all learning domains in Pennsylvania‘s Early Learning Standards. Pennsylvania 

providers pay rates negotiated by the State for the curricula. Recommending several curricula 

enables providers‘ discretion to determine which option best meets the needs of the children they 

serve while simplifying supports around professional development and classroom coaching.  

 

IX. Child Outcomes and Assessment 

A) Recommendation: The Commission recommends that Philadelphia’s Pre-K plan tie child 

assessment and outcomes reporting to Pennsylvania’s existing system and avoid 

duplication of efforts by providers or monitors. This system uses regular assessment based on 

teacher observation.
37

 Pennsylvania has approved several developmentally appropriate, 

observation-based assessment tools that track the skills of Pre-K students and are aligned with 

the State‘s Early Learning Standards for Pre-K.  Quality Pre-K programs are already required to 

conduct regular child assessments using one of these tools and to report outcomes to the State. 

Teachers should be supported in their skill development to conduct quality assessment. Free 

training is currently available through early learning technical assistance programs. 

 

B) The Commission recommends that the City work with OCDEL to streamline assessment 

and reporting requirements across all quality Pre-K programs regardless of funding 

source.  This should be done with an eye towards ensuring there is not an increase in monitoring 

or reporting requirements by providers.   

 

These recommendations mean that the City‘s Pre-K initiative use aggregate local data from 

Pennsylvania‘s Kindergarten Entry Inventory (KEI) to measure the impact of the initiative on 
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Kindergarten readiness citywide. The KEI is an observation-based tool that is aligned with the 

assessment tools and Early Learning Standards described above. It is administered to every 

student at the School District of Philadelphia during the first 45 days of Kindergarten.  

 

Rationale: Assessing individual child outcomes helps teachers understand how they can partner 

with parents to support each child. Use of state-approved Pre-K assessment tools builds on 

teachers‘ existing skills as well as efficiencies within the larger quality Pre-K system.  Data from 

the KEI will enable the City to understand how much students retain from their final year of Pre-

K to the beginning of Kindergarten and enable comparison between children who have attended 

the City‘s Pre-K program and other groups, such as those who do not attend quality Pre-K. 

Systems-level data will help administrators make improvements to the overall model and 

expanded Pre-K program.     

 

For more information about assessment tools, see Appendix L.  

 

X. Program Monitoring  

Recommendation: The Commission recommends that Philadelphia’s Pre-K program use 

the monitoring system that exists for Pre-K Counts. The City should explore with OCDEL 

whether it is possible to use Pre-K Counts program monitors for the locally-funded cohort. 

This should entail receiving regular monitoring reports from the State.  

 

Rationale: Monitoring programs to ensure they meet quality standards is essential to 

guaranteeing accountability in dispersing and utilizing taxpayer funding.  Philadelphia‘s 

initiative should be aligned with Pre-K Counts, and it follows that program monitoring be tied to 

the existing system as well. This not only reduces costs to the City, but also ensures that 

providers do not have to spend additional time preparing for visits from program monitors who 

may be using different standards.  

 

XI. Quality Improvement 

A) Recommendation: The Commission recommends that the implementation plan direct 

significant City resources, leverage existing support programs, and work with philanthropy 

and higher education to make new investments to expand quality improvement resources 

to increase the number of providers in STARS and for providers to move up the ladder. 

Increasing participation in Keystone STARS and movement to higher quality levels is critical to 

the success of Philadelphia‘s expanded Pre-K plan. Three barriers to improving quality are the 

lack of facilities, insufficient reimbursement for subsidized care, and lack of adequately trained 

teachers. There are many existing supports to address these key challenges, but they are not 

always easy to access. Improving access to these resources should include focusing significant 

resources and outreach to providers that are not currently in STARS and those in STAR 1 and 2 

to improve quality (see page 38 for funding resources). 
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B) The Commission recommends that, after changes are made to streamline Keystone 

STARS, the City work with state partners to look at requiring all programs that receive 

federal, state, and local investment to participate in Keystone STARS. 

 

Rationale: With additional resources (including City funds), quality can be improved by 

investing in the following programs:   

 Keystone STARS professional development, technical assistance, and grants (operated by 

OCDEL and PHMC) 

 Success by Six, which supports child care centers advancing in the STARS system 

(operated by United Way) 

 Tuition Assistance Programs (Rising STARS) which covers tuition costs for college 

coursework for early learning professionals (operated by OCDEL and PHMC) 

 The City of Philadelphia and Fund for Quality facilities funds, which fund capital and 

facility improvements and the expansion of high-quality child care providers  

 

More details on each of these programs are available in Appendices E and F.  These are a critical 

resource to expand quality in Philadelphia. 

 

XII. Kindergarten Transition 

Recommendation: The Commission recommends that the City encourage the development 

and adoption of an equitable and comprehensive approach to kindergarten transition that 

delineates clear expectations for all Pre-K providers, K–3 schools, and other organizations 

to support children in making a successful transition to kindergarten. This should 

emphasize that transition is a process, not a one-time event, and should involve children, 

families, and communities. The focus should be on aligning curriculum and instruction, 

supportive services, and operations to help children and families make a successful transition. 

That alignment must include preparing Kindergarten teachers to receive Pre-K children whose 

play-based learning environments are more social and less constricted. The Commission believes 

citywide kindergarten transition activities should engage every child who will enter kindergarten 

in the next year, not just those who are funded through Philadelphia‘s expanded Pre-K plan.  

 

Rationale: The transition from Pre-K to kindergarten can be challenging for young children and 

families, who experience changes in academic demands, less individualized time and interaction 

with teachers, and a more complex social environment that includes additional peers and adults. 

An effective kindergarten transition process not only facilitates children‘s familiarity with a new 

classroom setting, but also encourages family collaboration and involvement with the school and 

provides children with increased consistency from Pre-K to kindergarten, maximizing taxpayer 

investments in expanded Pre-K.  

 

Kindergarten transition involves not only how children adjust to kindergarten, but also how 

families and schools cooperate to set the tone and direction of a child‘s entire educational 

experience. Children, families, schools, and the larger community all benefit from effective 

transition: children are more socially ready; families are more connected to schools; teachers are 

more prepared to support the children and families they serve; and the community realizes better 

outcomes for a relatively straightforward and inexpensive investment of time and energy.  
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XIII. Workforce Development  
A) Recommendation: The Commission recommends that the Pre-K program maximize use of 

the existing early childhood workforce development system and resources to meet 

professional development requirements to adequately prepare Pre-K teachers. As part of 

this support, it should work to increase utilization of existing academic advisors by child 

care professionals. 

 

B) The Commission recommends the release of City Pre-K funding to providers should be 

contingent on compliance with salary scales that provide teachers with appropriate 

compensation.  This is a critical strategy for attracting and retaining quality teachers as well as 

making it economically feasible for teachers to afford the schooling needed to be certified.  Table 

6 illustrates a proposed wage scale for teachers at different levels. 

 

Table 6: Proposed Wages for Early Childhood Workforce 

 

 

 

 

 

 

 

The salary scale in Table 6 represents an average for appropriate compensation for teachers.  The 

City Pre-K Program should use this as a basis to create a closely aligned minimum salary scale.  

 

C) The Commission recommends that the City of Philadelphia work with OCDEL to make 

accommodations to include teachers who are working to obtain required degrees and 

credentials to serve in quality child care programs while expanded Pre-K is being phased in 

order to promote equity and inclusion.  

 

The City should also advocate for the State to use an existing method of alternative credentialing 

to grant degree equivalence to highly experienced teachers who demonstrate excellence in their 

fields based on an objective process, but are unlikely to obtain their degrees. This should include 

immigrant and refugee teachers who are trained but may not be credentialed in the United States.  

 

The City should supplement existing resources with policies, programs, and private philanthropic 

support needed to achieve quality standards adopted by this program. These include: 

 A variety of supports for early childhood teachers to obtain teacher certification; 

 Targeted advocacy and support to enable bilingual educators to obtain required teaching 

credentials; and 

 Higher education coursework and in-service training that is relevant to the needs of 

Philadelphia‘s preschool population.  

 

Key partners in this work include Philadelphia Works Inc., the Community College of 

Philadelphia and local institutions of higher education.  Table 7 shows the career pathways for 

Current Wages  Proposed Wages 

Aide $16,000 Aide $28,000 

Asst. Teacher $20,000 Asst. Teacher $32,000 

Lead Teacher (with 

certification) 

$27,000 Lead Teacher $50,000 
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early learning teachers, education requirements, and what existing and needed resources there are 

to advance in their education and career.  This illustrates the need to layer existing supports with 

new resources to advance this work.  More information about existing and proposed resources 

can be found below, on pages 16-18, 31-32, and in Appendices E and F. 

 

Table 7: Early Childhood Certification 

Career Lattice 

Level 

Requirement Current Supports to 

Help Teachers Obtain  

Anticipated Supports to 

Help Teachers Obtain  

Level III  

Assistant Teacher 

CDA
+
 Credential, diploma, 

certificate or 6 ECE
*
 credits 

CDA courses in higher 

education and a number of 

neighborhood settings  

 

Bilingual Spanish-English 

CDA to AA program   

 

CDA Assessment Voucher 

 

Higher education tuition 

assistance up to $6,000 

annually for coursework 

through accredited Higher 

Education Institutions 

 

Limited number of 

program to program 

articulation agreements  

 

Some career advising  

 

Funded credit bearing 

coursework through the 

Regional Key for renewal 

of credentials and or 

attainment of Level II 

teacher certification. 

CDA courses in additional 

languages 
 
Course content more closely 

tied to needs of Phila. Pre-K 

program  
 
Negotiation with State to 

accept alternative certification 
 
Dual ESL/ECE certification 

program  
 
Additional program to 

program articulation 

agreements 

 

Intensive academic advising 

and financial support to cover 

ancillary costs related to 

degree attainment (e.g. 

transcripts, cost of 

certification exams, etc.) 
 
Financial support for local 

cohort-based praxis 

preparation courses for ECE 

teachers 
 
Coursework and student 

teaching opportunities that are 

relevant to needs of Pre-K 

workforce  

Level IV 

Assistant Teacher 

30 credits including 12 in 

ECE - or - 

Associate degree in ECE 

Level V 

Director or  

Lead Teacher 

AA/AAS
±
 in 

ECE/equivalent or related 

field including 18 ECE 

credits -or- elementary 

education and 12 ECE 

credits -or- unrelated 

degree including 30 ECE 

credits -or- ASB/AST
§
 in 

ECE with articulation 

agreement 

Level VI 

Director or  

Lead Teacher 

 

BS/BA in ECE/equivalent 

degree -or- related field 

including 30 ECE credits -

or- elementary education 

and 18 ECE credits -or- any 

field with ECE certification  

Level VII 

Director or  

Lead Teacher 

Masters in ECE/equivalent 

degree –or- related field 

including 30 ECE credits -

or- elementary education 

and 18 ECE credits -or- any 

field with ECE certification 

+CDA: Child Development Associate              Note: Revisions to requirements are underway. 

* ECE: Early Childhood Education 

±AA/AAS: Associate of Science / Associate of Applied Science 

§ASB/AST: Associate of Science in Business / Associate of Science in Teaching 
 

Efforts to strengthen the workforce should be prioritized in the following order to ensure: 

1. There are enough qualified teachers to support Pre-K expansion; 

2. Individuals working in the early childhood field are able to get the credentials they need 

to work in quality programs; 

3. Quality providers are able to attract qualified staff people from other fields. 
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D) The Commission recommends that the City’s Pre-K program work with stakeholders such 

as institutions of higher education, providers, and advocates to ensure that teacher 

preparation programs provide the necessary skills for practitioners to be effective teachers. 

The Commission suggests the City consider recommendations contained within Early Childhood 

Education Teachers 2.0: Strategies to Transform the Profession, which describes 

recommendations for teacher recruitment, teacher preparation, and teacher retention and 

advancement.
38

 For more information on the report, see Appendix M. 

 

Rationale: Research indicates that the most direct way to improve early childhood outcomes is 

by improving teacher preparation. Quality early childhood education requires effective pre-

service training (to obtain degrees and credentials), in-service training, technical assistance, and 

classroom coaching.  

 

Pre-Service Training: Although degree requirements vary by funder, Head Start, Pre-K Counts 

and Keystone STAR 3 and 4 early learning programs require lead teachers to have a minimum of 

a bachelor‘s degree and certification in early childhood education or a related field, and assistant 

teachers to have at least an associate degree.
39

 Table 8 illustrates the number of new certified 

teachers needed each year, and highlights the importance of increased support for growing the 

number of credentialed teachers.  As Table 8 highlights, Philadelphia would need approximately 

325 new bachelor‘s-level teachers with certification and 325 new assistant teachers with 

associate degrees to serve an additional 6,500 children in Pre-K.
40

 Most degree candidates 

currently in the early childhood workforce are non-traditional adult students. If they earn 

$35,000 or less, they can access state tuition vouchers to pay for higher education coursework. 

The most effective way to ensure that this group meets credentialing requirements is by 

assigning them academic advisors who are knowledgeable about Pennsylvania‘s early childhood 

career lattice and local higher education programs to assist them in navigating course offerings, 

articulation, degree requirements and preparation for certification exams.   

 

Table 8: Minimum Number of New Teachers Needed to Support City Pre-K Proposal 

 

 

 

 

 

 

 

 

 

In-Service Training: Teachers in high-quality early childhood programs are required to meet 

annual in-service requirements that vary depending on funding source. The Commission 

recommends that the City work with professional development organizations funded by the State 

(the Southeast Regional Key, its subcontractors and United Way‘s Success by Six program), the 

School District of Philadelphia, and Pre-K providers to identify specific areas of focus each year. 

After the start-up phase, child outcomes and assessment data should be used to inform these 

decisions.  

 

Minimum Number of New Teachers Needed to Support City Pre-K Proposal 

 2016-2017 2017-2018 2018-2019 Total 

Teachers (Bachelors, 

Certification) 
100  112  113  325 

Assistant Teachers 

(Associate) 
100  112  113  

 

325 
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High-quality early childhood programs receive program-specific technical assistance as a matter 

of course from their funders (Head Start and Pre-K Counts, for example), intermediaries, 

Keystone STARS, and private agencies. The Commission recommends that these agencies share 

information with each other, integrate their approaches as much as possible, and assign one 

technical assistance provider to be the primary liaison with each program.  

 

Coaching: In-classroom coaching by experienced teachers is increasingly seen as the most 

efficacious way to improve instructional methods from Pre-K through secondary school. The 

Commission recommends that the City leverage funds to provide coaching assistance to Pre-K 

classrooms to maximize their ability to use required curricula and assessment tools, and to 

provide additional support to teachers as needed. Coaching would build on pre-service and in-

service training described above, and should be financed through private sources.  

 

XIV. Governance and Organizational Structure  

Recommendation: The Commission recommends the creation of a governance board to 

oversee the Pre-K program’s receipt and distribution of funding to providers and oversee 

the implementation of Philadelphia’s Pre-K program to ensure a fair and equitable system.  

 

This board should: 

 Establish an equitable system to select Pre-K providers, contract and pay them;  

 Ensure quality and accountability; and  

 Improve coordination with other public sector agencies that provide Pre-K funding and 

supports.  

 

As mentioned earlier, a critical piece of this work will also involve continuing efforts that are 

underway to provide a streamlined system for parents to apply for publicly-funded early 

childhood programs for which they qualify.  

 

The work of the governance board should be guided by: 

 Fiduciary accountability. The governance board should provide regular financial reports 

and an annual audit, and should share the audit with the Administration and City Council.  

 Program accountability. Staff and governance board members should regularly review 

and analyze citywide data on child and program outcomes, using data to drive revisions 

as needed. An independent evaluation should also be conducted no later than the end of 

the third year of the program.  Additional evaluation prior to three years should be 

conducted as deemed needed by the governing board. The Pre-K program should issue 

public reports annually.  

 Transparency. In addition to reports detailed above, meetings of the board and major 

decisions will be announced to the public.  

 Accessibility. The Pre-K program should actively seek opportunities to solicit input from 

members of the public through its web site and public meetings.  

 Equity. A commitment to ensuring equity and opportunity for Philadelphia‘s children. 
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A governance board should be appointed by the Mayor and City Council to guide the Pre-K 

program.  Governance board members would reflect the city‘s racial and ethnic diversity and 

include representatives of local government, early childhood education including center-based, 

group, and family providers, business, parents, healthcare, labor, higher education and the School 

District of Philadelphia. All members of the governance board should have term limits. This 

body should have a formal designation as negotiated by the Mayor and City Council. (For more 

information on the structure of the governance board, see Appendix H.)  

 

Rationale: Establishing a governance board would enable the City to ensure that it can quickly 

identify adequate capacity to support a growing system, oversee critical administrative functions, 

contract with capacity-building entities to augment their existing efforts, commission 

independent reviews of the program as a whole, and ensure that community voices are part of the 

conversation. In addition, employing qualified staff and unpaid governance board members to 

review educational standards and child outcomes ensures that the standards set for providers 

align with current research around early childhood education and that those standards can be 

continually reviewed and updated. These individuals should also ensure that policies and 

practices meet rigorous research-based standards.  
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Funding 
 

This section looks carefully at the cost to provide quality Pre-K, how to leverage existing 

funding, and how to maximize new local funding to expand quality Pre-K. In order to create 

more quality slots, funding must be directed towards not only increasing the number of slots but 

towards increasing quality for programs that might need additional support. 

 

Cost of Quality 

The cost of providing quality care for children is highly dependent on salary and benefit 

offerings and varies somewhat by business model. Quality programs incur additional costs to 

meet high standards. The biggest cost driver is paying for credentialed teachers and staff, 

although they also have higher facilities, program, and administrative costs.  

 

While there is no single representative estimate for the cost of quality in Philadelphia, the 

Commission sought to understand the financial picture for providers given industry 

requirements.  A quality center-based business model has an average cost of $14,000-$15,000 

per preschool child to provide quality care for a minimum of eight hours a day and 260 days per 

year, reflecting requirements that no more than 20 children be cared for by at least two adults per 

classroom. These estimates assume teachers and staff are paid salaries commensurate with their 

experience and qualifications.  

 

Layering Existing Funding 

Only a small portion of Philadelphia providers are able to layer more than one source of public 

funding to provide full-day, full-year care. Coordinating two or more funding sources to support 

the cost of services to individual children requires careful tracking, cost allocation, and billing. 

Many providers have limited administrative capacity or are unable to hire additional support. 

Some families find it difficult to consistently maintain eligibility for child care subsidy, which 

results in revenue uncertainty for their providers.  Additionally, not every child is eligible for 

child care subsidy and limited subsidy dollars are distributed on a first-come, first-served basis.  

 

Figure 4 illustrates that providers who successfully layer existing revenue from Head Start and 

Pre-K Counts with Child Care Subsidy (CCIS for summer and before/after care) for the same 

child can receive funding above $14,500 per child under optimal circumstances, achieving a 

funding level to adequately cover the cost of quality care.
41

 Maximizing revenues for each child 

in care is a proven component of successful financing for early childhood providers. Like with 

subsidy dollars, not every child is eligible for Head Start or Pre-K Counts and available slots are 

limited. 

 

The totals presented do not account for intermediary fees to cover service and administrative 

expenses (from Head Start, Pre-K Counts intermediaries); CCIS totals reflect STAR 3 rates 

assuming providers are enrolled to 85 percent capacity. 
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Figure 4: Current Per Child Layered Funding Combinations – FY15-16 

 
Note: Head Start rate reflects the average amount of per-pupil funding for Head Start slots in 

Philadelphia in FY 2015. 

 

XV. Local Pre-K Funding Model  

Recommendation: The Commission recommends that the City fund quality Pre-K slots for 

the traditional six-hour school day and 180-day school year at $8,500 per slot. This 

proposed per child rate should match the state Pre-K Counts rate. For those needing full 

day, full year programming, child care subsidy or private tuition should be layered on top of this 

to support the full cost of quality for full day, full year programming (which also includes the 

cost of improved compensation for staff).  The City‘s per child rate should match the state Pre-K 

Counts rate. Total recurring funding from the City would be capped at $60 million annually. 

 

Salaries for early childhood teachers and staff are typically very low, resulting in high staff 

turnover that undermines the quality of services. The Commission‘s proposal is based on wage 

scales that have been benchmarked to salary data for comparable work. For example, lead 

teacher salaries are pegged to nearly $50,000 a year for those with at least a bachelor‘s degree. 

As discussed in the Workforce Development section, providers should be monitored to ensure 

that staff salaries reach this level.  Table 6 (on page 33) shows recommended average teachers‘ 

salaries at different levels of experience to ensure a stable workforce. 

 

Providers and families would combine this City revenue with existing child care subsidy to fully 

fund these new quality Pre-K slots. OCDEL is currently streamlining access to subsidized 

summer and wrap-around care for eligible children who participate in Pre-K Counts and Head 

Start during the traditional school day. This option should be available for children who 

Head Start 

$8,001 

Pre-K Counts 

$8,500 

CCIS  

$6,808 

CCIS  

$6,808 
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$16,000

$18,000

Head Start Pre-K Counts
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Full-Day, Full Year  

Total: $14,809 Total: $15,308 
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participate in Philadelphia‘s quality Pre-K program. Eligible families would be guaranteed 

subsidy for 12 months from the time children start preschool, with the option to renew for a 

second year. Families who are not eligible for child care subsidy are still eligible for school day, 

school year funding.  

 

Table 9 summarizes the possible combinations of local, state and federal funding under the 

Commission‘s proposal. The totals presented do not account for intermediary fees to cover 

service and administrative expenses (from Head Start, Pre-K Counts intermediaries); CCIS totals 

reflect STAR 3 rates assuming providers receive 85 percent of the total subsidy funding. 
 

Table 9: Proposed Funding Combinations with Philadelphia Pre-K 

Proposed Funding 

Combinations with 

Philadelphia Pre-K  

State/ Federal 

Program 
City 

CCIS  

(Wrap-

Around & 

Summer  

@ STAR 3) 

 

 

Tuition 

Total-

Full Day, 

Full 

Year 

Head Start + CCIS $8,001 -- $6,808  $14,809 

Pre-K Counts Provider + CCIS $8,500 --  $6,808  $15,308 

City + CCIS  -- $8,500 $6,808  $15,308 

City Only (+ private tuition 

optional) 
 -- $8,500 --  $6,000* $14,500 

Note: Head Start amount varies by grant recipient. Amount shown reflects average per child funding for 

providers in Philadelphia. 

*This is a recommended minimum tuition fee to ensure centers can cover the cost of quality care. 

 

Working within a local funding cap of $60 million per year, the Commission estimates that the 

City could create an additional 6,500 quality slots through a three year ramp up strategy: 2,000 in 

FY17, 2,250 in FY18, and an additional 2,250 in FY19. As shown in Figure 5, assuming 

continued expansion of Pre-K Counts by the State, modest expansion of quality Keystone 

STARS providers, and the City‘s investment, the total number of quality slots in Philadelphia 

should increase to approximately 25,000 by FY19 – almost 10,000 more quality slots than exist 

now in FY16. 
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Figure 5: Projected Quality Slots in Philadelphia – Federal, State, and Locally Funded 

 
 

As illustrated in Table 10, combined with projected state and federal funding, the number of 

quality slots in Philadelphia would increase by nearly 10,000 over 3 years while the number of 

children in need decreases from 17,296 to 7,796.
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 Based on other cities‘ experiences with Pre-K, 

65 percent of eligible families can be expected to participate in the initial years of the program.  

Thus, although more than 17,000 low- and moderate-income children are currently without 

access to quality Pre-K in Philadelphia, over 12,000 families would seek it. This proposal would 

extend services to three quarters of those families by 2019. 

 

The Commission recognizes that this means that by FY19, there will still be over 7,700 children 

in need who will not be able to afford quality child care.  The Commission urges the City to 

work with federal and state partners to continue to expand those resources. 

 

Table 10: Projected Quality Slots in Philadelphia 

Low- and Moderate Income Children Without Access to Quality Pre-K       17,296** 
 

Slot Summary FY16 FY17 FY18 FY19 

Total Quality Slots 15,185 18,185 21,435 24,685 

Total Local Funded  2,000 4,250 6,500 

Total State and Federal Funded 15,185 16,185 17,185 18,185 

Total Estimated New Slots   3,000 6,250 9,500 

                         Estimated New State and 

Federal 
-- 1,000 2,000 3,000 

New Local Slots -- 2,000 4,250 6,500 

Remaining Need  17,296 14,296 11,046 7,796 

15,185 16,185 17,185 18,185 

2,000 

4,250 

6,500 

0

5,000

10,000

15,000

20,000

25,000

30,000

FY16 FY17 FY18 FY19

Projected Quality Slots in Philadelphia - Federal, State, and Locally Funded 

Total State and Federal Funded Total Local Funded

18,185 

21,435 

24,685 



 

Philadelphia Commission on Universal Pre-Kindergarten Final Recommendations Report        42 

  

The primary cost for the City is Pre-K slots. As the number of slots increases over time, the City 

has fewer resources for other related costs such as workforce development or fiscal 

administration. As shown in Table 11, the recommended budget shows the City allocating 

funding in the initial years of the program to provide Pre-K slots, quality improvement, and the 

fiscal and administrative support needed to support the roll out. It would also leverage new and 

existing investments to provide academic advising for an early childhood workforce comprised 

of non-traditional adult students, provide in-classroom coaching to strengthen Pre-K instructional 

practices, and support intensive technical assistance to improve providers‘ quality. While some 

of these expenses are for start-up costs, others such as workforce development can be supported 

by private or philanthropic support in later years. 

 

Estimated Program Budget: 

Table 11: Estimated Costs of Pre-K Expansion to the City 

Estimated Costs to City FY17 FY18 FY19 

Local Slot Costs* $17,000,000  $36,125,000  $55,250,000  

      

Quality Improvement $5,200,000  $5,200,000  -- 

Instructional Coaching     

Support for non-STAR/1 & 2 STAR     

Workforce Credentialing    

      

Fiscal Support and Administration $3,800,000  $6,812,500  $4,750,000  
One-Stop Eligibility/Enrollment System 

(start-up costs)     

Provider selection and fiscal management     
Fiscal and Administrative Support for 

Providers     

Total Estimated Costs $26,000,000  $48,137,500  $60,000,000  
*Based on a payment of $8,500 per slot and 2,000 slots in FY17, 4,250 in FY18, and 6,500 in FY19. 

 

Quality Improvement: The budget includes costs associated with technical assistance to help 

providers improve and maintain quality through in-classroom coaching, workforce supports, and 

other technical assistance.  

 

Fiscal Support and Administration: Costs for fiscal support and administration would be low, 

likely around 10% of the total slot costs. If the City is able to partner with OCDEL, the State can 

continue to perform certain monitoring duties to avoid duplicating efforts. The one-stop system 

is a web-based portal that will reduce the burden of enrollment paperwork on families and 

providers. 

 

Benefits: The Pre-K Counts program and the Keystone STARS system are familiar to both 

providers and families. Providers who only receive child care subsidy benefit from the City 

funding, and families would have additional, more affordable quality options.  
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This model adds quality slots without creating an additional agency or system for providers. 

Quality improvement will utilize existing structures listed in the Quality Improvement and 

Workforce sections, pages 31 and 33. City funds must be used to increase quality through 

technical assistance because these existing structures are underfunded to support rapid 

expansion. The City can work with the State to coordinate the equitable distribution of slots and 

target priority areas for locally funded programs to avoid gaps in geographic coverage. 

Additionally, the City should partner with OCDEL to reduce overhead costs related to 

monitoring and compliance.  

 

Challenges: In order to both expand access to quality and fully fund the cost of care, this model 

must address the existing challenges to layering funding. Without layering funding streams, this 

model does not address families‘ need for full-day/full-year care and providers‘ need to fill the 

slot full-day/full-year. Working with OCDEL is a key component to overcoming this current 

challenge. 

 

The City should also work to prevent unintended consequences. The City does not want 

providers to discontinue or reduce slots for infants and toddlers as local funding is not available 

for these children. Similarly, the federal per child amounts for Head Start are estimated to be on 

average around $600 lower per child than Pre-K Counts at this time. The City does not want to 

inadvertently discourage providers from seeking federal funding for such slots and should 

explore ways to increase per-child rates for Head Start as well as subsidy for preschool children, 

and other strategies to eliminate conversions from federally funded quality seats to City-funded. 

 

XVI. Revenue to Fund Pre-K 

A) Recommendation: The Commission recommends that City Council and the Mayor 

consider the following options as potential funding sources: Property Tax, Wage Tax, Sales 

Tax, Use & Occupancy Tax, Cigarette Tax, Liquor Tax, Parking Tax, and Sugary Drink 

Tax.   
 

The Commission evaluated several revenue sources to determine the potential to generate 

funding for Pre-K. Table 12 shows the sources of revenue, the increase required to generate the 

funds for Pre-K, the value of a 1% increase, whether or not state action would be required, and 

whether the tax is a current source of revenue for the School District. 
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Table 12: Considered Revenue Sources for Expanded Pre-K 

Source of Revenue 
Increase to Generate 

 $60M Annually 

1% Increase 

Generates 

Requires 

State 

Action 

School 

District 

Source of 

Revenue 

Property Tax 
5.1% 

(rate: 1.3998% to 1.4704%) 
$11.9M  X 

Wage Tax N/A* 0.5% = $14M   

Sales Tax 

20% 

(local rate: 2% to 2.4%) 

(total rate: 8% to 8.4%) 

$3M X X 

Use & Occupancy Tax 

46% 

(rate: $1.21 to $1.77 per $100 of 

assessed value) 

$1.3M  X 

Cigarette Tax 
Increase in tax likely to reduce school district 

revenue from current levels 
X X 

Liquor Tax 
108% 

(rate: 10% to 20.8%) 
$5.6M X X 

Parking Tax 
63% 

(rate: 22.5% to 37%) 
$4.2M   

Sugary Drink Tax 
New proposed tax 

1 cent per oz. 

1 cent per oz.  

= $57.8M 
  

*City cannot increase wage tax rates for residents above 3.93% and non-residents above 3.5% (approximately 0.5% 

increase from current rates) without forgoing $86 million in state wage tax relief. In FY16, the resident rate is 

3.9102% and the non-resident rate is 3.4828%. 

 

Property Tax: This tax would need to increase by 5% to generate $60 million annually. Unlike 

other cities and counties that rely more heavily on the property tax as a proportion of their 

budget, Philadelphia‘s property tax is split between the City and the School District of 

Philadelphia (currently at 45% City: 55% District). By increasing the City portion, the current 

split between the School District and City would change to 52% District/48% City. The City has 

increased the property tax four times in the last six years.  The Commission also has concerns 

that this could be seen as impacting funding for Philadelphia Public Schools. In Commission 

discussions, the impact that selected revenue sources would have on public school funding was a 

key concern.  

 

Wage Tax:  The largest portion of City tax revenue comes from the Wage and Earnings Tax. 

This tax is collected from all employees that work within the city limits but live elsewhere, as 

well as all residents regardless of work location. Despite the wage tax‘s revenue generation 

capacity, the tax has weakened the economic health of the city and region. Commissions on tax 

competitiveness and job creation urged continued reductions in the wage tax to help spur 

economic growth. The City has been gradually reducing these rates since 1996, and the Mayor‘s 

proposed budget proposes additional reductions. The maximum rate increase the City can enact 
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without losing $86 million in state tax relief funds is 0.5% which generates $14 million. This 

would return the rates to 2009 levels and mark the first wage tax increase since 1983. 

 

Sales Tax: The City has a local 2% sales tax, which supports both the City and the School 

District. The total sales tax rate in Philadelphia is 8%.  The rate in surrounding Pennsylvania 

counties is 6%.  The rate was last increased in 2009.  Any change to the local sales tax rate 

requires state authorization. 

 

Use and Occupancy (U&O): This tax would need to increase by 46% to generate $60 million 

annually. The School District of Philadelphia currently receives 100% of U&O proceeds. For 

FY16, the City increased the U&O tax by 7% to generate $10 million for the District. The rate 

was also increased for FY13.  Similar to a property tax increase, the creation of a ―local‖ U&O 

rate may be seen as competing for a District revenue source.  

 

Cigarette Tax: With state authorization, Philadelphia passed a local $2 per pack tax on 

cigarettes in 2014 to provide additional revenue for the School District. This tax is added on top 

of an existing state tax. Cigarette tax proceeds are expected to decline over time as the tax 

provides incentive for smokers to quit or reduce the number of cigarettes they smoke. Raising the 

rate, which would require state authorization, would generate some funds for Pre-K, but it would 

also lead to a decrease in consumption that would decrease revenues for the School District. The 

local portion of this tax is set to expire in June 2019 unless it is reauthorized by the State.  

 

Liquor by the Drink Tax: The School District currently receives $60 million annually from the 

10% liquor by the drink sales tax (the City does not receive any liquor revenue). Amendments to 

this tax would require state enabling legislation. 

 

Parking Tax: The Parking Tax is levied on the gross receipts from all transactions involving 

parking or storing of automobiles in parking lots and garages. The current rates are 22.5%, 

increased from 20% in 2015 as a part of the effort to increase the City‘s General Fund 

contribution to the School District. The tax was also increased from 15% to 20% for FY09. The 

tax would need to increase to 37% (+63%) to generate an additional $60 million annually. 

 

Sugary Drink Tax: The Sugary Drink Tax is a proposed new revenue source included in the 

Mayor‘s proposed FY17 budget. This is a tax on beverages with added sugar. The tax would be 

levied on licensed beverage distributors, rather than at the point of sale (such as with the Liquor 

by the Drink Tax). Licensed beverage distributors are distributors that are certified through 

Philadelphia‘s Licenses and Inspections and act as an intermediary between the beverage 

producer and retailer. The Commission carefully considered feedback from the community that 

the potential exists for the Sugary Drink Tax to be passed on to the consumer by beverage 

distributors. Legitimate concerns were also raised about the disproportionate effects this tax may 

have on low-income populations.  

 

The Commission studied a report written by City Council staff that outlines alternative funding 

methods used by other municipalities and states to fund Pre-K programs. The study found that 

most states use ‗sin taxes‘ to raise money for Pre-K.  Sin taxes include taxes on beer, cigarette, 
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gambling, and gaming.  Some states allocate money from their state lotteries to fund Pre-K. For 

example, Georgia became the first state to offer a Pre-K initiative supported by lottery funds in 

1993. Since 1999, gambling proceeds have supported the Early Childhood Development 

Education and Care Fund, which finances Pre-K in Missouri. Most states use general funds, as 

well state and federal funds to pay for Pre-K. In Maryland, $4.3 million in state funds and $15 

million in new federal grant funds will provide free Pre-K to an additional 3,000 low-income 

students in fiscal year 2016. In 2015-16, only five states (Idaho, Montana, New Hampshire, 

South Dakota and Wyoming) did not provide state funding for Pre-K. State general revenue is 

being used to fund Pre-K in the following states - Delaware, District of Columbia, Florida, 

Hawaii, Illinois, Iowa, Kansas, Massachusetts, Michigan, Nebraska, Nevada, New Jersey, New 

Mexico, New York, Ohio, Oregon, Rhode Island, South Carolina, Washington, West Virginia, 

Wisconsin. To read the report, see Appendix J.  

 
B) A majority of the Commission (13 of 17, with one abstention) recommend that the City 

(City Council and the Mayor) support the Sugary Drink Tax as a possible funding source 

to support Pre-K. 

 

The proposed tax of three cents ($.03) per ounce on sugar sweetened beverages would be 

effective January 1, 2017 if passed. Revenue created from the Sugary Drink Tax is expected to 

yield approximately $95 million annually. The tax would allow the City to invest $256 million 

into expanding quality Pre-K over the next five years. When combined with state funding, this 

will result in expanding quality Pre-K for 10,000 students per year for three years (FY19). The 

City has made conservative revenue projections and research from other jurisdictions that have 

instituted similar taxes have shown a steady and reliable revenue stream.
43

  

 

C) The Commission unanimously recommends that the Mayor and City Council work 

together to identify and provide sufficient funding to support the Pre-K program 

recommended herein regardless of the funding source. 

 

Quality Pre-K is too important to our children and our future to not provide the adequate 

resources to fund this work. 
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Moving Forward 
 

XVII. Process for Developing the Implementation Plan  

A) Recommendation: The Commission recommends that the Mayor’s Office of Education 

develop a detailed implementation plan guided by the Commission’s recommendations for 

expanded Pre-K, pending the concurrence of City Council. The implementation plan should 

provide additional information about the programmatic elements, provider contracting process, 

professional development supports, and preschool eligibility and selection process. It should also 

address how to balance the needs of existing and new providers, including those who need a 

variety of supports to improve quality.  

 

B) The Commission also recommends that the plan be developed transparently and in 

partnership with child care providers (including directors, teachers and staff) and parents. 

 

C) The Commission also recommends that the implementation plan be presented to the wider 

community for public feedback; this includes parents, providers, businesses and 

community members. It should then be revised based on the feedback. 

 

Rationale: The research and public comment that informed this report and recommendations are 

intended to develop a clear path for expanded Pre-K to be implemented in Philadelphia. The 

public should continue to play a vital role in this phase, which is why the Commission 

encourages and invites public comment.  
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